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Abstract

The teaching of English as a foreign language in Indonesia aims at providing learners with adequate knowledge to use
the language for communicative purposes, both oral and written form. Although student-centered learning has been
the dominant activities in the classroom during this decade, the roles of English teachers in managing the class,in
applying teaching and learning methods, as well as in preparing the learning materialsare still of crucial parts especially
in cunducting multidirectional communication between teacher and students and among the students themselves.

In term of teaching, teachers are not only requested to transfer knowledge from their brain to their students®, but also
prepare them with adeqateskills and valuable social norms for the use of conducting good relationship in social life.
This article attempts to investigate the roles teachers that should be performed at class and then give some advice of

affective strategies in English teaching as a foreign language.
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INRODUCTION

Everyone of us adopt and play
numerous as well as different 'roles' in
everyday situations. The roles themselves
change with the situation from time to time
and/or from place to place. In the morning,
for example, one may serve as a house wife
in her own family. At school she plays her
role as an educator, a facilitator, a model,
and so on. The role of a teacher in society is
both significant and valuable.Students are
deeply affected by the teachers‘love and
affection, their character, theircompetence,
and theirmoralcommitment. A  popular
teacher becomes a model for her/his
students. The students try to follow their
teacher in hermanners, costumes, etiquette,
and style of conversation. In short, a teacher
18 students, ideal.

When we think of our first day in
school, we would definitely remember the
excitement we had joining a new school.
Undoubtedly, we all remember our first
teacher; this teacher became our first point
of contact in our new world. Their care and
concern defined our stay in school and our
love for learning. Teachers are the

foundation upon which a child's character,
skills, and social norms are built.A teacher
should not only be restricted to teaching
which is written in the textbook but should
try to come up to the students' expectations
for which education should not be confined
to merely delivering lectures, because it is
another name for mental growth. A teacher
should teach the students to respect people,
regardless of the social status—it is respect
which returns you respect. The purpose of
the teacher is not to cram the student's head
with facts but to prepare them for a life of
purity and sincerity.

When we speak of good teachers, it
means that a teacher must be a model of
faith and piety and should have a fairly good
knowledge. A teacher should consider it his
duty to educate and train his students and
should feel responsible for it. He should feel
that his students have been entrusted to him
and he should avoid any breach of the trust
the society has reposed in him. He should be
a sociable person with his roots in the society.
People should take him as their well-wisher
and a sincere friend who cares for their
children. It should be ascertained at
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all cost that a candidate for this profession has
a natural acumen and aptitude forteaching.
Teacher’s Role in English Learning

Regarding the role of the teacher in a
foreign language classroom as it is in
Indonesia, it is believedthat a teacher who is
the center of attention at all times—leading
each activity, calling onstudents one-by-one
to respond, and talking for nearly the whole
class time (whetherinthe students‘ native
language or the target language)—will feel
burdened and
overwhelmed. Lee and VanPatten (2003)
call this type of role, in which the teacher is
-the authority, the expert, the central figure
in the classroom who transmits knowledge
to
the studentsl the Atlas complex. In case of
atlas complex, studentsdo not reach their full
potential because teacher himself did not give
them enough opportunities to use the
language in a meaningful way.

To avoid the atlas complex in the
teaching a foreign language, teacher should
play the role of an architect (Lee &
VanPatten, 2003) in her/his teaching. Just as
anarchitect leads a group of builders to
construct a building, it is believe a teacher
should leadhis/her students toward a
communicative goal by giving them the tools
(Vygotsky, 1978)(e.g., a certain grammar
principle or a cultural norm forapologizing in
the target culture)to complete meaningful,
real-life activities. This process allows
students to learn andgrow in theirlanguage
proficiency as they use the tools to
communicate (rather than recite) in the target
language.

The way in which a teacher canprovide
his/her students with tools is through
input, which can come in many forms,
including writing, video, pictures, verbal
communication, and so on. As Lee and
VanPatten (2003) explain, input, like

petroleum,

can come in various forms and levels of
quality. Often, the higher the quality of the
refined petroleum (such as high-octane
gasoline), the better a vehicle will run. In the
same way, Krashen (1982, 1985) teaches that
not just any input leads to language
acquisition, but rather, input at a slightly
more advanced level than what the students
can

currently understand, or comprehensible
input.

To make the input comprehensible for
students, Long‘s (1996)counsel could be a
good model that is by slowing down and
simplifying teacher‘s speech, using gestures
and other visualaids, and by linking ideas to
students‘ background knowledge. Lee and
VanPatten (2003) claim that -features of
language ... can onlymake their way into the
learner‘’s mental representation of the
language system if theyhave been linked to
some kind of real-world meaningl. It is
completelyimportant to wuse the target
language as much as possible in the
classroom, even forbeginner-level students
(Lee & VanPatten, 2003). Teacher-talk time
should be limited to less than 50% of the
class, leaving the rest of the time forstudents
to use the language as they communicatewith
each other to complete task- basedactivities.

Task-based activities (TBA) (e.g.,
Ballman et al., 2001; Ellis, 2003) play a key
role in CLT methodology. One important
characteristic of TBA 1is their focus on
acommunicative goal (Ballman et al., 2001)
rather  than  simply  mastering a
specificgrammar skill. To further explain
TBA, Lee‘s (2000) definition of _task*
consists of:(1) a classroom activity or
exercise that has (a) an objective attainable
only by theinteraction among participants,
(b) a mechanism for structuring and
sequencinginteraction, and (c) a focus on
meaning exchange; and (2) a language
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learningendeavor that requires learners to
comprehend, manipulate, and/or produce
thetarget language as they perform some set
of workplans (p. 32).

One might notice Lee‘s use of the
words _interaction®, _participants®,
_learners®,
and _perform‘, implying that TBA are
learner-centered  rather than teacher-
centered. Relating back to the architect
metaphor  mentioned earlier, though
thearchitect (i.e., the teacher) directs the
work, it is the group of builders (i.e.,
students) whocomplete the construction ofthe
building. As students focus on the task athand
(ratherthan the _correct® way to use a
hammer), they become much more effective,
and not onlyaccomplish the task but improve
their construction (language) skills and
abilities.

The teacher would not need to teach all
of the various verb forms and conjugations
at this time. This same activity can also be
adapted for ESL and EFL students.As
demonstrated in the afore mentioned example
of TBA, it is absolutely believed that
grammarinstruction should be focused on
communication rather than on form(Ballman
etal., 2001; Lee & VanPatten, 2003). In other
words, effective languageteachers
focus on helping students communicate with
native speakers of the target language rather
than on saying and writing everything with
no grammatical errors. Traditionally, there
are
two types of second language teaching
methods that are located on opposite ends of
the
spectrum for teaching grammar (Ballman et
al., 2001). On one end, there is the
—-grammar
for grammar‘s sakel type, and on the other
end the -no grammar instructionl type.

The Communicative Language Teaching
(CLT) Approach
The main concept of CLT in this
discussion mainly refers to Jack C. Richard
as the first founder of the approach.
Communicative language teaching as stated
by Richard (2006) can be understood as a set
of principles about the goals of language
teaching, how learners learn a language, the
kinds of classroom activities that best
facilitate learning, and the roles of teachers
and learners in the classroom.
Communicative language teaching sets
as its goal the teaching of communicative
competence as the opponent of grammatical
competence. Grammaticalcompetence refers
to the knowledge we have of a language that
accounts forour ability to produce sentences
in a language. It refers to knowledge of
thebuilding blocks of sentences (e.g., partsof
speech, tenses, phrases, clauses, sentence
patterns) and how sentences are formed.
Grammatical competence is thefocusof
many grammar practice books, which
typically present a rule of grammar on one
page, and provide exercises to practice using
the rule on the otherpage. The unit of analysis
and practice is typically the sentence. While
grammatical competence is an important
dimension of language learning, it is
clearlynot all that is involvedin learning a
language since one can master the rules
ofsentence formation in a language and still
not be very successful at being able touse the
language for meaningful communication. It
is the latter capacity whichis understood by
the term communicative competence.
Communicative competence includes
the following aspects of language
knowledge:
» Knowing how to use language for a range
of different purposesand functions.
» Knowing how to vary our use of language
according to the setting and the
participants (e.g., knowing when
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to use formal andinformal speech or when
to use language appropriately for writtenas
opposed to spokencommunication).

» Knowing how to produce and understand
different types of texts(e.g., narratives,
reports, interviews, conversations).

» Knowing how to maintain
communication despite havinglimitations
in one‘s language knowledge (e.g.,
through  usingdifferent  kinds  of
communication strategies).

CLT as a learning method strongly
stresses on the implementation of pair and
group work interaction. Through completing
activities in this way, it is argued, learners
will
obtain several benefits:

» They can learn from hearing the language
used by other members of the group.

» hey will produce a greater amount of
language than they would use in teacher-
fronted activities.

» Their motivational level is likely to
increase.

» They will have the chance to develop
fluency.

» Teaching and classroom materials today
consequently make use of a wide variety
of small-group activities.

The Roles of EFL Teachers

Given the current roles of EFL
teachers and the shifts in instruction that must
take placefor English Learners (Els) to
achieve within the foreign language teaching
framework, teachers‘ role must be redefined
as experts, advocates, and consultants, and
that the roles ofprincipals and administrators
also need to shift to support the English
Foreign = Language (EFL)  teachers®
newresponsibilities. It is strongly suggested
that implementing the CC requires the role
of EFL teachers toevolve. EFL teachers
should be recognized as experts, consultants,
and trainers well versed inteaching rigorous
academic content to ELs.Often overlooked

is EFL teachers® expertise in understanding
and teaching academiclanguage. When
implementing the CC, content-area teachers
will need to know how tocreate language
objectives as well as—or integrated with—
their content objectives. Withoutproper
training, however, content teachers will not
have the necessary knowledge base to
setacademic language goals in their
classrooms and help students achieve them.
EFL teacherscan play a critical role in
helping content teachers analyze the
academic language demands oftheir content
areas, design lessons that teach academic
language and content simultaneously,and
implement CC-based instruction for ELs.

It is advisable that EFL teachers are
best positioned to understand anddescribe
how content-area teachers can use ELs® first
language and culture most effectivelyduring
CC-based instruction. In addition to helping
content teachers with academiclanguage, EFL
teachers could, for example, helpdesign a
plan for how to draw on ELs‘ firstlanguage
and culture during CC-based
instruction.Although the role of the EFL
teacher must evolve, time and staffing of EFL
teachers remains achallenge because of the
wide variety of ways in which EFL teachers
serve their schools. Forexample, some EFL
teachers are itinerant, with a caseload of two
to three schools (or more)per EFL teacher.
This situation createsthe need for a more
consultative model, in which theEFL teacher
not only teaches EFL at the school but also
works with content- area teachers onhow to
support ELs through CC-based lessons.

The Roles of Teacher in Teaching the Four
Language SKkills

It is undeniable fact that teacher holds
important roles in assisting his students
comprehend the aspects related to the four
language skills (listening, speaking, reading,
and writing) as well as the teaching of
vocabulary as the main essence in learning
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any languages. In case of teaching listening,
EFL teachers as suggested by Badi (2012)
should know that students listening
comprehension influences by the level of
proficiency in learning L2. This what Robin
Wills and Naizhao Guo established in this
quotation" Language knowledge is the
foundation of learning English. If students*
knowledge of pronunciation, grammar, and
vocabulary is insufficient, it is probable that
their English listening comprehension willbe
negatively affected by lack of language
knowledge.

EFL teachers should use a simple
language which is fully ofexplanation and
clarification to help students to understand
the given input in the correct way. The main
purpose of teaching listening skill is to
enhance this skill to help students being
skillful and proficient in L2. So, the role of
EFL teachers is to give students the
opportunity to listen to talk which includes
grammar, vocabulary and pronunciation and
then produce those aspects. That aims to
highlight the importance of teachers' talk in
increasing the interaction in the classroom
because asking for clarification and giving it
is an interaction itself. EFL teacher should
organize the classroom mainly by
encouraging the most important aspects
language learning processes which are
exclusively comprehensible input and 'social
interaction.

In relation to the teaching of speaking
as the second skill to mastery in learning any
languages, Talley and Hui Ling (2014) state
thatspeaking is an important part of teaching
of any foreign language, and it requires a
communicative approachintegrative of both
implicit and explicit teaching methods in
order to achieve successful integration into
the EFLcurriculum. Communicative
Language Teaching (CLT) is comprised of an
approach to teaching a languagethrough a
syllabus designed for instruction, materials,
classroom techniques, teachers, and learners.

The teachingof spoken English in the EFL
classroom requires students to learn English
in their own cultural setting withoutusing
their target language in a real situation.

English speaking is a modified
communicative activity that involvesEnglish
spoken language to achieve aparticular goal
or objective in the English languagemedium.
In the case of any international college (i.e. a
significant enrollment of foreign students),
this cultural facet oflanguage learning is not
present. The EFL classroom environment
represents the cultural boundaries of the
hostculture with full language immersion,
ready access to English-language media, and
the presence of westernteachers. EFL
students are fully expected to accept their
portion of the -communicative burdenl Lee,
&VanPatten (2003). This communication
-burdenl implies that students are expected
to be responsible forinitiating, responding,
managing, and negotiating their part of the
oral exchange.

On the other hand, Rao
(2000)suggested that teachers adapt their
teaching to the way that learners from a
particular ~ community.  This  means
thatteaching styles and learning styles should
be matched accordingly. In a classroom
discussion involving teacherand students,
the communicative duty is shared among all
classroom participants. However, in an oral
testsituation, the burdenfalls clearly upon the
individual student to speak rather than a
collective effort commonlyfound in group
discussion. Either way, spoken
communication (ie., interpretation,
expression, and /ornegotiation of meaning)
will be expected by the teacher or of the
students in order to determine learning-
levelprogression ~ or  for  evaluative
purposes.The goal of this approach is to
develop learners® communicative

competence and
performance (Richards, &Rodgers, 2001).
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In CLT, Richards and Rodgers (2001)
suggested teachers and students to speak for
communication. Rao (2000) stated, -Only
by reconciling communicative activities with
non-communicativeactivities  (i.e. explicit
learning) in English classrooms can students
in non-English-speaking countries
benefitfrom CLTI (p. 85). Wong (2005)
pinpointed that the CLT approach had grown
largely out of a realization thatpatterned
practice and explicit grammar knowledge do
not afford learners with the practical
capability ofspeaking their L2s in a
communicative  fashion. = CLT was
considered to have the potential to encourage
bothpractice and participation in authentic
speaking situations. According to Chambers
(1997), CLT promotes the useof authentic,
spontaneous, and functional language in an
effort to build students® spoken fluency.
Students in theEFL  classroom are
encouraged to deal with unrehearsed
situations under the guidance, but not the
control, oftheir teachers. In acommunicative
classroom, learners are regularly placed in
situational  transactions and  roleplay
exercises (Crookall, & Oxford, 1991) that
will involve selecting, sequencing, and
arranging words,sentences, and utterances to
achieve unified spoken discourse. Students
are expected to demonstrate
theircomprehension in responseto the task
type and then to express themselves through
some form of meaningfullanguage output,
verbally or inwriting.

Spoken interaction is necessary for
language learning to occur, but its simple
occurrence is insufficient by, and of,itself. In
an interactive linguistic environment, such as
with the EFL classroom, the right amountand
the rightkind of verbal interaction must occur
simultaneously for learning to take place.
Long (1990) proposed threefeaturesof verbal
interaction, including (a) input, (b)
production, and (c) feedbackl When

interpreting a languageby native speakers
offered to the language learner (or by other
learners) of a target language. Production
(oroutput) is the language spoken by the
language learners themselves. Feedback isthe
reaction offered by theconversational
partners to the production of the language

learner.In classroom communication
interaction, EFL students may achieve
higher levels of speaking

competencethrough appropriate strategies.

Richard-Amato  (1996) proposed four

strategies for students to learnspokenEnglish:

1. Think of what you are going to say.

2. Think about the structures you are using
but do not let them interfere with what you
want to say.

3. Do not be afraid to make mistakes
(mistakes are normal as you are learning
a language).

4. When you are not understood, use
repetition, gestures, synonyms,
definitions, acting out, whatevercomes
naturally as you begin to feel more
proficient in the language.

Reading is the third level in the
hierarchy of the four language skills. In
conjunction to the teaching of reading Blair
and Rupley state that teacher plays amajor
role in determining the effectiveness of
areading instructional program. Duffy-
Hester(1999) perhaps stated it best when she
noted therole the teacher played in helping
children learn toread: -1 am convinced that
the teacher is moreimportant and has a
greater impact than any single, fixed reading
program, method, or approachl. Recognition
of the significant role of theteacher is not
new. Early studies on effective teaching,
however, yielded little specific
informationabout exactly what teachers do in
the classroomand how what they do makes
them effective.

In line with the concept of reading,
Archer (2004) puts forward an effective
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reading theory. He states that effective
reading teachers lead each and every student
in the classroom to become proficient and
successful readers. Effective teachers do not
use only one specific method or technique,
but implement many strategies and skills to
accommodate the needs and learning styles
for each individual student in the classroom.
Slavin  (2000) notes that, -effective
instruction is not a simple matter of one
person with more knowledge transmitting
knowledge to another. Rather, effective
instruction demands the use of many
strategiesl. Successful reading teachers are
cognizant of the fact that reading can be
taught using a variety of methods. Richard
Allington (2002) notes that -effective
teachers manage to produce better
achievement regardless of which curriculum
materials, pedagogical approach, or reading
program they usel. Walls, Nardi, von
Minden, and Hoffman (2002) defined
effective teachers as: appearing to have better
developed schemata for classroom teaching
with strong links between subject matter and
ways to teach it; to be more effective lesson
planners and implementers, and yet be more
flexible and reflective in meeting student
needs and facilitating student social and
academic growth. Mohr (1998) adds that an
effective teacher
-establishes  literacy communities and
encourages students to participate as
responsible, contributing citizensl. As there is
not one universal definition that is accepted
among researchers as to what constitutes
effective teaching, there seems tobe certain
themes that are established throughout
research, such as encouragement, academic
growth, and a variety of skills and strategies.
Writing is the last skill to master in the
process of learning any languages. As a
productive skill like reading, writing is
regarded to be the most difficult item to
comprehend, so that certain strategy,

approach, method, and learning model should
be accomodate by any teachers in that
students could promote their skill in anytypes
of writing. Hyland, K (2003) statesthat the
role of the teacher in writing classes does not
go beyond providing guidance and assistance
to students. Here, suggesting a fixed role for
the teacher could be tricky as the focus of the
writing concept, for our writing classes,
changes from a guidedfashion to the process
writing. In the former one, the teacher
focuses on enabling the learners to execute
fixed patterns and imitating model texts.
When the latter one takes the lead, the teacher
helps students develop strategies for
generating, drafting, and refining ideas.
Raimes (1992) refers some ways to how a
teacher should handle with these strategies:
-This is achieved through setting pre-
writing activities to generate ideas about
content and structure, and encouraging
brainstorming and outlining, requiring
multiple drafts, giving extensive feedback,
seeking text level revisions, facilitating peer
responses, and delaying surface corrections
until the final editing]|.

The process writing, recursive and
interactive, allows us to go back and forth and
revise what has been written. Thus, what
counts are the stages that the learner goes
through, not the product. There are actually
two main levels we focus when giving
feedback. First one is at surface level. At this
level we have been using color codes, which
inform the students about the location and
type of their errors, if any. This enables
readers to question his/her weakness in a
particular language use and search for a way
for treatment rather than a spoon-fed
correction. As for the latter, it is the
—-contentl rather than —forml that takes the
initial seat. Thus, generating, drafting, and
refining ideas are of crucial importance at this
level. Here there may arise some
misunderstandings regarding the concept of
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—-contentl. A particular student might be
frightened to take a certain stance as it would
clash with that of his/her teacher. However,
here progression of ideas is more important
than the ideas themselves.

Conclusion

As a foreign language in Indonesia,the
model of teaching and learning English has
shifted from teacher-centered to student-
centered. It is intended to accelerate learners*
understanding about the English language in
that communicative competencies as the
primary objective of theteaching and learning
process could be well accomodated by every
learner. Although student-centered model of
learning is given higher priority than that of
teacher-centered, the roles of teachers,
especially in designing learning materials and
in managing classroom activities are still so
crucial that without them the learners
communicative competencies will not
optimally beachieved.
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