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ABSTRACT

This study aimed to develop and validate an English Speaking Book based on
the Contextual Teaching and Learning (CTL) approach for eighth-grade
students at SMPN 1 Noling. The study was motivated by students’ difficulties
in speaking English and the need for supplementary materials that could
provide structured opportunities for contextual speaking practice. A Research
and Development (R&D) design using the 4D model—Define, Design,
Develop, and Disseminate—was employed. The participants were 24 eighth-
grade students. Data were collected through needs-analysis questionnaires,
expert  validation questionnaires,  student-response  questionnaires,
observations, and teacher feedback. The needs analysis showed that movies
and music were the most preferred topic category, while fear of making
grammatical mistakes was the most frequently reported speaking difficulty.
These findings were considered together with the instructional context in
selecting topics for the developed book. The final product consisted of three
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chapters with three units in each chapter and incorporated vocabulary, useful
expressions, dialogues, and speaking activities such as dialogue completion,
gap filling, vocabulary matching, pair work, and role play. The product
integrated seven CTL components: constructivism, inquiry, questioning,
learning community, modeling, reflection, and authentic assessment. Expert
validation produced a mean score of 3.88 (97%) from the language expert,
3.70 (92.5%) from the material expert, and 33 out of 36 points (91.67%) from
the design-and-layout expert. Student responses produced a mean score of
3.38 (84.5%), categorized as Good. The findings indicate that the developed
English Speaking Book was feasible and appropriate as supplementary
material for speaking instruction. However, because the study did not employ
a pre-test, post-test, or control group, it does not establish a causal effect on
students’ speaking proficiency.

1. Introduction

In English language education, speaking is an essential skill because it enables learners to communicate ideas,
experiences, and information through real-time interaction. However, speaking practice may receive less attention than
reading, writing, and listening, particularly when classroom instruction is strongly oriented toward assessed written skills.
Limited opportunities to use English orally can leave students with insufficient confidence and limited experience in
meaningful communication. Research on speaking instruction has therefore emphasized the importance of activities that
provide learners with opportunities to use English actively and communicatively (Abd Rahman et al., 2022; Aryaputri &
Kaniadewi, 2024; Ritonga et al., 2020; Anggriyani et al., 2025; Andini et al., 2026; Hafid et al., 2026; Yaumi et al., 2023).

One approach that can connect language learning with meaningful communication is Contextual Teaching and
Learning (CTL). CTL emphasizes the relationship between classroom knowledge and real-life situations so that students
can understand how what they learn can be applied in their everyday lives. In language learning, contextualization can be
realized through dialogues, role plays, pair activities, questioning, and other tasks that resemble situations students may
encounter outside the classroom. Yuniastuti (2020) describes CTL as an approach that connects learning materials with
real-life situations and encourages learners to apply their knowledge in meaningful contexts.

Previous studies have reported the use of CTL in the development of English learning materials. Wulandari et al.
(2021) developed English speaking materials based on CTL for junior high school students, while Siregar et al. (2020)
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developed speaking materials through CTL for a vocational study program. Padang et al. (2019) and Silitonga et al. (2019)
also developed contextual speaking materials for senior high school learners. These studies indicate the relevance of CTL
for speaking-material development, but the learner contexts and educational settings differ from those of eighth-grade
students at SMPN 1 Noling.

The preliminary observation and needs analysis conducted in the present study indicated that eighth-grade students
at SMPN 1 Noling experienced difficulties in speaking English. The needs analysis also revealed that students had different
preferences concerning learning topics and experienced particular difficulties when speaking. Movies and music emerged
as the most preferred topic category, whereas fear of making grammatical mistakes was the most frequently reported
speaking difficulty. These findings were important because they indicated that the students needed not only interesting
topics but also structured and supportive speaking practice.

The preference for movies and music was not directly reproduced as the dominant content of the final book. Instead,
the topic preference was considered together with the instructional purpose of the product and the need to provide
speaking practice in familiar communicative situations. The final book therefore focused on school and everyday public
contexts, including introducing oneself and others, daily routines and family life, shopping, and asking for directions. These
contexts were selected to provide learners with situations in which functional English expressions could be practiced
through dialogues, pair work, and role play.

The needs analysis also indicated that fear of making grammatical mistakes was an important speaking difficulty.
This finding was addressed through the structure of the developed materials. Rather than requiring students to immediately
produce extended oral responses, the book provided vocabulary, useful expressions, model dialogues, controlled
exercises, pair activities, and role-play tasks. This progression was intended to provide linguistic support before students
were asked to perform more independently.

The needs analysis was important because material development should consider learners’ age, proficiency, needs,
interests, and learning context (Tomlinson, 2010). However, the results should not be interpreted as showing that all
students preferred contextual daily-life materials. The needs-analysis responses showed positive but not universal
agreement regarding the usefulness and motivational value of relevant topics. Therefore, the present study interprets these
findings as evidence supporting the inclusion of contextual materials rather than as evidence of an overwhelming student
preference.

Based on this background, the present study focused on developing an English Speaking Book based on CTL for
eighth-grade students at SMPN 1 Noling. The research question was: How can English speaking materials based on the
Contextual Teaching and Learning approach be developed and validated for eighth-grade students at SMPN 1 Noling?
The objective was to develop and validate an English Speaking Book that was appropriate to the students’ needs and
contextual learning requirements.

2. Methodology

This study employed Research and Development (R&D) because the primary purpose was to produce and evaluate
an educational product in the form of an English Speaking Book. R&D is appropriate for educational studies that identify a
learning need, develop a product, validate it, revise it, and prepare it for use in an educational setting (Husamah et al.,
2022; Siregar, 2023). The development procedure adopted the 4D model consisting of Define, Design, Develop, and
Disseminate stages.

The research was conducted at SMPN 1 Noling, South Sulawesi. The participants were 24 eighth-grade students
who participated in the needs analysis and product trial. The development activities were conducted over the research
period described in the thesis, beginning with preliminary observation and needs analysis in August 2025, material design
in September 2025, expert validation in April 2026, product try-out in August 2026, and dissemination in August 2026.

2.1 Development Procedure
2.1.1. Define

The researcher identified problems and learning needs through preliminary observation, interviews with the English
teacher, and a questionnaire administered to 24 students. The questionnaire addressed students’ interests, frequency of
English use, perceived importance of speaking, learning goals, preferred topics, speaking difficulties, preferred learning
resources, and expectations for English learning materials.
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The needs analysis was used as one source of information for determining the characteristics of the product.
Because the students showed different preferences, the development did not simply reproduce the single most-preferred
topic category. Instead, the findings were considered alongside the instructional purpose of the book, the need for
contextual speaking practice, and the types of communicative situations represented in the learning materials.

2.1.2. Design

The needs-analysis findings were used to plan the structure and content of the English Speaking Book. The design
was guided by the seven CTL components: constructivism, inquiry, questioning, learning community, modeling, reflection,
and authentic assessment.

The book was organized around contextual topics that could provide opportunities for functional oral
communication. The topics included introducing oneself and others, daily routines and family life, shopping, and asking for
directions. Speaking activities were planned in the form of dialogues, vocabulary exercises, pair and group tasks,
interviews, and role play.

Particular attention was given to students’ reported fear of making grammatical mistakes. The materials were
therefore arranged progressively. Students were first introduced to vocabulary and useful expressions, followed by
modeled dialogues and controlled activities before participating in pair and role-play tasks. This structure was intended to
provide linguistic support and reduce the pressure of immediate free production.

2.1.3. Develop

The initial product was developed and then evaluated by language, material, and design-and-layout experts.
Revisions were made based on the expert evaluations. A limited trial was then conducted with eighth-grade students, and
student responses, teacher feedback, and observations were collected to evaluate the product.

2.1.4. Disseminate

The final product was introduced and distributed to students and the English teacher at SMPN 1 Noling. The
dissemination activity explained the structure, learning objectives, vocabulary, useful expressions, dialogues, and
speaking exercises and showed how the CTL-based activities could be used as supplementary material.

2.2 Instruments and Data Analysis

Data were collected through needs-analysis questionnaires, expert validation questionnaires, student-response
questionnaires, observations, and teacher feedback. The expert and student-response questionnaires used a four-point
Likert scale.

The qualification categories used in the analysis were: 3.60—4.00 = Excellent; 2.60-3.59 = Good; 1.60-2.59 = Fairly;
and 0.00-1.59 = Poor.

Quantitative data were analyzed descriptively by calculating total scores, mean scores, and percentages. For the
expert validation, percentage scores were calculated by comparing the obtained score with the maximum possible score.

Qualitative information from observations, interviews, and feedback was used to describe students’ needs,
perceptions, and suggestions for improving the product. The analysis focused on product appropriateness and feasibility
rather than measuring causal changes in speaking proficiency.

The needs-analysis findings were interpreted cautiously. Some percentages reported in the original needs-analysis
materials could not be reconstructed directly from the 24-student sample because the reported percentages do not
correspond to whole-number proportions of 24 respondents. Therefore, in this revised article, those percentages are not
interpreted as exact proportions of the 24 individual students. Instead, the analysis emphasizes the reported response
rankings and patterns.
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3. Results and Discussion
3.1 Needs Analysis

The needs analysis provided the foundation for determining the characteristics of the English Speaking Book. The
questionnaire was administered to 24 eighth-grade students and addressed their experiences, interests, speaking
difficulties, learning preferences, and expectations for English learning materials.

The findings indicated that students did not frequently use English outside the classroom. The largest reported
response concerning the frequency of English use outside the classroom was “Sometimes.” This finding suggests that
classroom instruction represented an important opportunity for students to practice oral English.

The students also considered speaking an important part of English learning. Their learning goals included
improving school achievement and preparing for further education. These findings suggested that the developed material
needed to support both classroom learning and practical communication.

Students’ topic preferences showed that movies and music were the most preferred topic category. However, the
final book did not make movies and music the central topic. This apparent difference should be understood in terms of the
development process. Topic preference was treated as one element of the needs analysis rather than the only criterion
for selecting content. The final product emphasized communicative situations such as school interaction, family life,
shopping, and asking for directions because these topics provided opportunities to practice functional expressions in
familiar contexts.

The needs analysis also showed that fear of making grammatical mistakes was the most frequently reported
speaking difficulty. This finding was directly considered in the design of the materials. The book did not rely exclusively on
open-ended speaking tasks. Instead, students were provided with vocabulary, useful expressions, model dialogues,
controlled exercises, pair work, and role play. This sequence was intended to provide students with language models and
guided practice before independent oral performance.

Students also showed a preference for learning through textbooks and exercises. This finding supported the
decision to develop a structured supplementary book containing explicit language input and repeated opportunities for
practice.

The findings concerning contextual relevance were positive but should not be overstated. Students indicated
agreement with statements concerning the usefulness of daily-life-related materials and the motivational value of relevant
topics, but these responses did not represent an overwhelming majority of the sample. Therefore, the findings are
interpreted as support for incorporating contextual and familiar situations into the book rather than as evidence that all
students strongly preferred such materials.

Table 1. Need Analysis Findings

Needs-analysis aspect Main finding

Use of English outside the classroom ‘Sometimes” was the largest reported response
Importance of speaking “‘Important” was the most frequently selected response
Preferred topic Movies and music were the most preferred topic category

Fear of making grammatical mistakes was the most

Main speaking difficulty frequently reported difficulty

Textbooks and exercises received the highest reported

Preferred way to learn speaking response

Students showed positive responses toward contextual
Relevance of daily-life materials materials, although the response did not represent a
universal preference

Students showed positive responses toward relevant

Relevance to students’ interests }
topics
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The needs analysis therefore provided two important implications for product development. First, the product
needed to provide opportunities for speaking in situations that were understandable and meaningful to students. Second,
the product needed to provide sufficient linguistic support so that students could practice speaking without being required
to produce language independently from the beginning.

3.2 Design of the English Speaking Book

The needs-analysis findings were translated into a book structure that emphasized contextual and communicative
practice. The English Speaking Book was created using Canva and was organized into three chapters, with three units in
each chapter. The material combined language input with speaking tasks so that students were not only introduced to
vocabulary and expressions but were also given opportunities to use them in communication.

Chapter 1, “Introducing Yourself & Others,” consisted of “My First Day at School,” “A New Student Joins the Class,”
and “Joining an Extracurricular Club.” The chapter aimed to help students introduce themselves and others, use greetings
and personal information, and participate in short speaking tasks in school contexts.

Chapter 2, “Daily Routines and Family Life,” included “After School,” “My Weekend Activity,” and “Talking about
Family at School.” The chapter focused on routines, family members, habits, responsibilities, and the Simple Present
Tense.

Chapter 3, “Shopping and Public Places,” included “At the Bookstore,” “Buying School Supplies,” and “Asking for
Directions at a Library.” The chapter focused on shopping expressions, prices, directions, and polite requests.

Each unit included vocabulary, useful expressions, dialogues, and speaking activities such as dialogue completion,
fill-in-the-blank exercises, vocabulary matching, and contextual speaking tasks. These features were intended to provide
meaningful and comprehensible input while maintaining opportunities for active communication, consistent with principles
of language-material development (Tomlinson, 2010).

The design also responded to students’ fear of making grammatical mistakes. The inclusion of models and
controlled exercises was intended to create a gradual transition from language input to oral production. Thus, students
could first observe how expressions were used, practice them in structured activities, and subsequently apply them in pair
or role-play situations.

3.3 Integration of Contextual Teaching and Learning

The developed book integrated the seven components of CTL. Constructivism was represented by activities that
connected new language with students’ previous experiences. Inquiry and questioning were used through prompts that
encouraged students to discover language patterns and respond to questions about familiar situations.

Learning community was implemented through pair and group activities, while modeling was provided through
sample dialogues before students performed their own speaking tasks. Reflection activities encouraged students to
consider what they had learned and what they still found difficult. Authentic assessment was represented by speaking
performances and tasks that resembled real communication.

The integration of these components was particularly relevant to the students’ reported speaking difficulty. Because
fear of making grammatical mistakes was identified as an important barrier, modeling and guided practice were used
before more independent speaking activities. This design does not demonstrate that anxiety was reduced, because the
study did not measure anxiety before and after the intervention. However, the material structure provided opportunities for
supported practice that were consistent with the need identified in the needs analysis.

The use of contextual topics was also relevant to speaking because oral communication requires leamers to select
and use language according to situations and purposes. Role play, dialogues, pair work, and group activities allow students
to practice language as communication rather than merely reproduce isolated sentences. This orientation is consistent
with research highlighting the value of contextual learning and role-playing in language instruction (Annisa, 2015;
Kamengko, 2024).

The product is also in line with previous studies that have developed speaking materials around contextual needs
and learner characteristics (Padang et al., 2019; Siregar et al., 2020; Wulandari et al., 2021).
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3.4 Expert Validation

The developed product was evaluated by three categories of experts: a language expert, a design-and-layout
expert, and a material expert.

The language expert evaluated sentence structure, effectiveness of sentences, vocabulary, language level,
grammar, and the motivational value of the material. The mean score was 3.88 out of 4.00, equivalent to 97%. Based on
the revised qualification criteria, this score falls into the Excellent category.

Most language criteria received a score of 4.00, while the ease of understanding of the presentation received 3.00.
These results indicate that the language of the book was generally considered appropriate for the intended learners,
although presentation clarity remained an area for minor improvement.

The design-and-layout expert evaluated illustrations, images, color scheme, cover, layout, punctuation,
organization, source citation, and spacing. The product received a total score of 33 out of a maximum possible score of
36. Therefore, the percentage was calculated as: 33 / 36 x 100 = 91.67%. This score falls within the Excellent category
under the revised qualification criteria. The criteria receiving a score of 3.00 concerned layout clarity, punctuation, and
spacing, indicating areas where minor revisions could improve the presentation.

The material expert evaluated the consistency of the title and content, relationship between content and illustrations,
authenticity, motivational value, accuracy, comprehensibility, engagement, knowledge development, cognitive
appropriateness, and overall suitability. The mean score was 3.70 out of 4.00, equivalent to 92.5%. Based on the revised
qualification criteria, this score also falls within the Excellent category.

Table 2. Expert Validation Results

Expert category Mean/Total Score Percentage Qualification
Language expert 3.88 97.00% Excellent
Material expert 3.70 92.50% Excellent
Design-and-layout expert ~ 33/36 91.67% Excellent

The revised classification resolves the inconsistency in the previous version, in which scores above 90% were
sometimes labeled “Good” and the language score was labeled “Very Good,” even though “Very Good” was not included
in the stated qualification scale.

Overall, the expert validation results indicate that the product was considered appropriate in terms of language,
content, and visual presentation, while several minor revisions were still necessary.

3.5 Students’ Responses and Teacher Feedback

After expert validation and revision, the product was tried out with students. The student-response questionnaire
contained twelve criteria addressing suitability, relevance to students’ needs, diversity of input and activities, clarity of
instructions, progression of exercises, individual and collaborative activities, and opportunities for active participation in
speaking.

The mean student-response score was 3.38 out of 4.00, equivalent to 84.5%, and was categorized as Good.

Table 3. Student's Responses and Teacher Feedback Results

Aspect Mean Score Description
Material suitability and level 3.50 Good
Alignment with students’ needs 3.40 Good
Perceived support for speaking 3.30 Good
Diversity of input and activities 3.30 Good

Engagement and  ease  of

understanding 350 Good
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Contextual relevance and CTL

coverage 3.50 Good
Text length and sources 3.30 Good
Activity diversity 3.00 Good
Progression of exercises 3.30 Good
Clarity of instructions 3.60 Excellent
Individual, pair, and group activities 3.30 Good
Active participation in speaking 3.60 Excellent
Overall mean 3.38 Good

The revised categorization is based consistently on the stated four-point scale. Thus, the two criteria with scores of
3.60 are categorized as Excellent rather than Good.

Qualitative feedback supported the quantitative results. Students described the book as interesting, creative, easy
to understand, and relevant to everyday life. The teacher also reported that the content and design were well organized
and appropriate for eighth-grade students. The teacher highlighted the engaging exercises, contextual topics, bright visual
presentation, and animations as features that could encourage students’ participation.

The positive response can be interpreted in relation to the design principles adopted in the study. The book was
developed from a needs analysis rather than from a predetermined set of topics alone. At the same time, the final selection
of topics represented an instructional decision to provide functional speaking practice in familiar school and community
contexts.

The inclusion of contextual dialogues and interactive activities also created opportunities for students to use English
for communicative purposes. Such characteristics are consistent with the view that speaking materials should be
meaningful, relevant, engaging, and supported by opportunities for repeated practice (Tomlinson, 2010).

3.6 Discussion

The findings demonstrate that the development of the English Speaking Book was connected to the needs identified
at the beginning of the study. Students reported limited use of English outside the classroom and difficulties associated
with speaking, particularly fear of grammatical mistakes. At the same time, students showed positive responses toward
learning English and indicated that particular topics and structured materials could support their learning.

An important finding was that movies and music were the most preferred topic category. Nevertheless, these topics
were not directly used as the main organizing themes of the final product. This does not necessarily indicate that the needs
analysis was ignored. Rather, the development process treated topic preference as one component of a broader needs
analysis. The final book prioritized contexts in which students could practice functional expressions through direct
interaction, such as introducing themselves, discussing routines and family life, shopping, and asking for directions.

This distinction is important because a material-development study should not automatically equate the most
popular topic with the most appropriate instructional content. A topic may be highly interesting to students while still
requiring adaptation to the objectives, communicative functions, learner level, and intended use of the material. In the
present study, contextual school and public-place situations provided opportunities for students to practice language that
could be directly represented through dialogues and role plays.

Another important finding was students’ fear of making grammatical mistakes. This finding has implications for the
structure of speaking materials. If students are concerned about making mistakes, requiring immediate free speaking may
not provide sufficient support. The developed book therefore included vocabulary, useful expressions, model dialogues,
controlled exercises, pair work, and role play. These activities created a progression from input and modeling to guided
practice and contextual performance.

However, the present study does not provide evidence that these activities reduced students’ anxiety or fear of
grammatical mistakes. No anxiety scale or pre- and post-measurement of speaking confidence was employed. Therefore,
the appropriate conclusion is that the product design responded to the identified difficulty rather than solved or reduced it.
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The product validation results also indicate that the book met the main quality expectations assessed by the experts.
The language validation score of 97% indicates strong agreement concerning sentence structure, vocabulary, language
level, and grammatical accuracy. The material validation score of 92.5% indicates that the content was considered
appropriate, understandable, engaging, and relevant to the learners’ cognitive level. The design-and-layout score of
91.67% indicates that the visual and organizational aspects were also viewed positively.

The student-response score of 84.5% further indicates that the intended users responded positively to the
developed material. In particular, contextual topics, diverse exercises, and individual, pair, and group activities
corresponded with several needs identified in the preliminary analysis.

These findings are consistent with previous CTL-based material-development studies, which have emphasized the
importance of contextual relevance and learner characteristics in designing language materials (Siregar et al., 2020;
Wulandari et al., 2021).

Nevertheless, the results must be interpreted within the scope of the research design. The study evaluated product
feasibility and user responses but did not employ a pre-test, post-test, or control group. Therefore, the findings do not
demonstrate that the English Speaking Book caused an improvement in students’ speaking proficiency. Similarly, the study
does not provide sufficient evidence to conclude that the product reduced students’ fear of grammatical mistakes. The
product can instead be described as a feasible and appropriate supplementary material based on expert validation and
students’ perceptions.

Future research using experimental or quasi-experimental designs would be needed to examine whether systematic
implementation of the book produces measurable changes in speaking performance, speaking confidence, or other
learning outcomes.

4. Conclusion

The study developed an English Speaking Book based on the Contextual Teaching and Learning approach for
eighth-grade students at SMPN 1 Noling. The needs analysis showed that students had limited opportunities to use English
outside the classroom and experienced difficulties in speaking, particularly fear of making grammatical mistakes. Movies
and music emerged as the most preferred topic category, while students also showed positive responses toward structured
speaking materials and contextual learning activities.

The findings were used as a basis for designing a supplementary speaking book. Although movies and music were
the most preferred topic category, the final book focused on contextual communicative situations involving school
interaction, daily routines and family life, shopping, and public places. The product consisted of three chapters with three
units each and incorporated vocabulary, useful expressions, dialogues, and contextual speaking activities.

The materials integrated the seven CTL components: constructivism, inquiry, questioning, learning community,
modeling, reflection, and authentic assessment. In response to students’ reported fear of grammatical mistakes, the book
provided linguistic support through vocabulary, model dialogues, controlled exercises, pair work, and role-play activities.
These features were intended to provide a gradual progression toward oral communication.

The product was evaluated by language, material, and design-and-layout experts. The language expert score was
3.88 or 97%, the material expert score was 3.70 or 92.5%, and the design-and-layout evaluation was 33 out of 36 or
91.67%. Based on the stated qualification criteria, all three expert evaluations were categorized as Excellent. Students’
responses produced a mean score of 3.38 or 84.5%, categorized as Good.

The results therefore indicate that the English Speaking Book was feasible and appropriate as supplementary
material for English speaking instruction at SMPN 1 Noling. However, the study does not establish that the book improved
students’ speaking proficiency or reduced their fear of making grammatical mistakes because no pre-test, post-test, control
group, or anxiety measure was employed.

The main limitation is therefore the absence of an effectiveness test. Future researchers may conduct longer-term
trials, use larger and more diverse samples, and employ experimental or quasi-experimental designs to examine the
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effectiveness and wider applicability of the developed material. Future studies may also investigate whether the
progressive speaking activities included in the book can influence students’ speaking confidence and anxiety.
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